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T. INTRODUCTION

rn
[

Tae transitica fron sonon: Y0 work N o tian o el TirooucLot
measure of lavor marret success. The young 1nNeXperisncec UL ZCCKer Laz 1L«
difficulty finding employment, and when secured, receives .ower wagel Lor Uif

L - . - b -3 .~
ays concideranly higher vran

-
wwt
2

work. Unemployment rates of young workers are a
older workers, while the averaqge wage rates are lower for the young. %us¢

-

employment experience, particularly, seems to have worsened in the last fifteen

[
of
(el

years. In 1984 the unemployment rate of 18 and 19 year olds averaged 15.°

percent. It was 14.7 percent in 1979, the last year of reasonably low nationai
unemployment (so called full employment). This compares to a 12.4 purcent
unemployment rate for the age cohort in 1973 and 1l1.3 perCent in 1546,
corparable years in terms of labor market conditions.

There has been a great deal of conjecture in recent /esiz jpat ~oe
nation's education system is a large part of the problem, It is variouliy
contended that today's students do not receive a sufficient basic educatinaal
foundation. Furthermore, many observers of the educational systen feel tnat
the schocl system is too unstructured--not encugh ciscip:iine, too T L
abzenteeicm and too many distractions confront the students. It fol lows cnatb,
1f the nation's education system poorly prepares students for the sticol- .o~
work transition, i. also holds & great deal of potential to ezve o
trancitional proolems. The National Commission on Exceiienle .. Lo
{1943) hLas led the call:

Knowledge, leaming, information, and skilled intelligence
are the new raw materials of international commerce and are
today spreading throughout the world as vigorously as miracle
Jrugs, synthetic fertilizers, and blue jeans did earlier. 1Iif
only to keep and improve on the slim competitive edge we
5t1]11 retain in world markets, we must dedicate ourselves to
the reform of our educational system for the benefit of all—
old and young alike, affluent and poor, majority and

minority. ILeaming is the indispensable investment required
tor success in the "information age" we are entering. (p. 7)

-~
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cf zecondary educatica iz a toep priority for 2ll of the wroans

whion find f3000 with vhe trend in education, The Hatisral Camistinr aters

. « . the ecducational foundations of our society arc
presencly being eroded by a rising tide of medwor"rlt; that
threatens our very future as a Nation and a people.” (p. 5)

The proposed reforms include stricter graduation requirements, more homework.

and greater emphasis on the bas .z 2ducational needs of students--morz literacy

gkills, more courses in math, science, social sciences and languages. In
contrast, critics of the reform mevement fear that a new emphasis on core
academic courses, ana a coincident deemphasis of vocationally criented ccurses,

#1111 alienate students with little interest in pursuing higher education. This

ouid lead to higher dropout rates, mcre discipline problems, and a less-
nrepared student for the vocational requirements of employers.
The purpose of this study is to investigate the high school/studen

ialitiez that lead to a nure successful school-to-work transition. Tt is the

J}

oY)

early work experiences of youth that may form the foundation for employment
eecurity and eamings growth over the life cycle. The project has two aspects:
~o 1dertily features of the high sclnol experience that are correlated with the
irwtial labor market success/failure of young workers; and to see if the
conditions of a successful traassition have changed in the last decade.

There is a wide array of corditicns that define successful work
cxperiences. Unfortunately, many of the conditions are unobservable or only
~artially observable-—-job satisfaction, training and potential for job
vromotions, desirable working conditions, and so forth. Instead of relying on

features of a job that are difficult to measure, three easily observed features

‘epresentative of work success have been selected for this study. The wages

—

paid to youth at two time periods during the first year and a halft of work

.
i

fo?lowing high sc'ool completion are analyzed. Also analyzed is the vroportion

6

R
_—.




of monuol
coabinario
three measures
possibilities for defining
approximations for the decree ¢
students for work,
It is also nouteworthy that only the earliic Of wGI¥ exoerientes ar

examined ia this study. This 1s done because the focus of the project is thn

transition period, and because there is reason to believe that the initvid
abor market experiences, if favorable, preed later woOrk SulCess.
future testir.. is needed to see if an individual's educational background
differential .:pact on the labor market success of nore mature workers.
possinilities exist., One is that the t.agortant edzcaiio
individual arze very costly to detect for an employer, but
important to labor market success. In this event, educationzl
become known to erployers only after man, 2ar. I ohgerv.ng the v
Thus, educational background will not nave I
be a good predictor of iater
nozsicle that employers use certain eas 1 ; =
diplora, grade point average) as an initicl
f chece are inadequate predictors of ultimate worker gualit
dvancaues given to individuals who passess a diploma or who have achicy
higher grade puint averages will decay over time. Furlhor work is :
this area, but is complicated by intermediate events such as post-nign sch.ol

train ng. These intermealate events, themselvesn, nay be arad t

Az

R

quality. The experiments, when conducted, will have to be very carefull:

constructed, and are beyord the scope of this study.

ERIC 7
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Because another rocus of chis project 1s the trend over the 1ast d° aow

two comparaple samples are used which were corstructed eight years apart., bous

1)

wr

carples have

[97]

y1most identical <data for work conditions, educaticnar experience

o

and individuals' attributes. Thus, the samples provide an easy comparison of
the school-to-worn transitional trends during the eight-year period, The

carples come from the National Lengitudinal Survey of the High Schocl Class cf
1972 (NLSHS), and the High School and Beyond Survey invelving the high schoct
class of 1980 (HSR). HNearly identical experiments are run with the two cohorts
+o test whether the educational system has been a cortributor to the worsenin
srend 1in the schocl-to-work transiticn.

In the next section of this rewort, the issues are carefully defined. 1In

rhe third sectior the data and samples are described, and the empirical

A}
3
o8
f—
12!
ot
m
ot
6]
e

resented. X conclucion and summRry is provided at the end.
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1. The Hdwational Fxperiencs

Wy T oAb . - e - - . . -

The notlion that 1abor nErRat CRIZ0T. L D0 oL Lol o Tl
- i3 ~d e - Ao T N S T SR - Sy mer e Grtaees s o g
SPGracing DABIC 2Lademic Skl i or Nigh 2orotL LUl e o Tledner oIyt

study harits by students has gained wicdezpread aooorctance raarkanly «
Indeed, a "back to wasics” approach seemc te o€ Zs€€0ing ThE NACICL.  whlle .C
is obvious how better academic skills could lead to subsequent success in mary
Sobs, it 1s equally obvious that a great nany acaaenic skilis have no practical

RSN

fuby

cation in the workplace, Similarly, if stedents . =t devote more ting oo
academic curricula, then vocationally-oriented courses mast be deemphazized,
Does the restructuring of educatinnal requirenants Tl tho follent ettar
prepaied or less prepared for most jobe?

At the outset, 1t must be emphasiz-d that ol jobs whilch Go nCn reqy
higher education are being anaiyzed, If job skills are hecoming increasinily
dependent or college background, then by detinition better academic developrmant
1n secondary 3ChOCis 1s eszential to satistyv irs Srecamuisites for the grcau:
cecto: in the economy, No one can predict the fiture, vit v date, there 11 a
good acatr of eviderce tnat 1s contrary to tne notisn.  BLS urojections Lrtliot

DA el ocCupations which Ao not reguires 2UVRer acuhelnd hli1VIGS oL e
Didey Al ENe nert Gioaues,

In this part of Lhe report, educabtional 1s8G0T CONCETNLNY Tli S0, =1 -
work transition are roised. A large nunber of potential anlladieooo Lo
examined, including the major academic factors, Rat the educationa: &sper:-ac
15 defined much more broadly for this study., Also included are the numier of
mears devoted to studying, working and oxtraovrricaiar sonivity. o iraes.
attitudes that are partially formed in the school environment are analyzed als

in this context,




)

. Hirirg Inexpericnced Workers

To develop a framework for alaivzing ~he - woition from sonea! ooow v
cne basic guestion rust be asked, How do emplo,ers select the new hiron o
its pocl of epplicants? The erployer wants to know personel characteristice -

the applicant such as ~hid "ty and willingness to learn specific skill:

rellaplility, absenteeism, the “=sire to work, wi.lingness to remain with +=-
tigm witooot frivolous job turnover, ability to be supervised, and ability =
gwt along with co—workers. When recruiting individuals who have just completec
2igh school, none of the characteristics can be detected with nuch certainty,
stead, employers must infer these characteristics from interviews, referencec
from previous part-time jobs during schoo.; reported extracurricular high
school experience, and academic records.

Work during high school. Probably the most direct information can be
ascertained if the individual worked during high school. This provides

-

icerable inferences about the individual's ambition to work. It also may

JOnNsS

’3

iead to direct job placement with the same employer after completing high
cchool if the overall work relationship has been positive. If the individua?
does not continue the employment relationship, recommendations are available tc
e row enployer about come of the key attitude characteristics. Generalls,
~.re experience during high school shoulid lead t egter initial labor marke.
coccess after completing high schoel, all else constant. This is supported ir
studies by Hollenbeck (1984), Miguel et al. (1982) and Stephenson {1979, 1980%.
Fyidence is presented that employers use the nature of previous work experience
and reasons for leaving the previous job as important screeninag devices,

seasure of hours of work during the senior vear in hian school iz aoe? 10 van
present analyses to test this effect.

Interview process. The fJob selection interview s the rost wids 'y uood

soteeniny Gevics of ermlovers, and roscibly the wost inportant facr - oin e

Q 10
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eEOdt‘S The ager., =so 2t x\:l\ju SUINL TLranisor e,

Another problem inveolwves an 1su.2 oo -1 2. e SR UL TR S
transcripts are sent toe slowly 40 be user i fo o0 000, 1 e T3l oule oo
exampla2, only 93 recyonces ron N1an 800000 RIS Vo8 S@ueit sl a Uil o

Ohic employer in 1982 after recuesting records for more than 1,200 app’ ccanrs.”

Two 185Ues are relevant for this stuay. =ne 1.:st is sinply, "Are D.gl
schoo! GPAs used to hire new entrants 1n the labo. market follouwin, h oi
school?" The second is "have GPAs become less useful dar.ns tnc 970 Levdalé
of grade inflation and/or a less responsive schocl system?”

Anot*sr issue is relevant, but beyond the scope of this study. The high
scncol GPA may not contrifute to the laoor MErkdt 5ul evs Lo L& oo L= 7w IK
transition period for the reasons already stated. But if academic skills are
transferabie as jou-training skills, . Lo ore seocessful studerts altimately
Fay ehjov greater pabor mackes suocers L LaTll reuel 00K @AUSl1Er e, Lr
such an evartg, students need to be enlceacayed to stuay diligently an 5. w

school even 1f cheir initial payoff 1s negiigibie.

LOLE 18 Do evicence that nigh o0 w00 ~Uleyel DT s s 1 SB D a0 o
-~ N s 2 1 AN - ;o N R R -~ 3 o o~ ~ - -
later peint in the 110 oycle, A v ividials heccre oldar, g e 2ve

indrcate that student. witn bette:r arademic iecotrds tend o 1 oo
significantly hicher wage rates. Many of the studies follow a cobars o
indiviudals through time and thus provide evidence on how nhe relatior. 1,
between high school achievement and wages evoive as the conmorz matures,

Jaazse's (1975) analysis of Koger's caca on walie Bales wio o o2 o :
around 1939 finds that a standard deviation change of an ability measure leads

to higher wages ranging from 3.3 percent for 29 and 34 year olds to 7.8 percent

13
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schocl., Studies o. the graluaring clacees of 1570 cod Jhoo fham . e 100
relaticnship between ability and eamings tawecaten afo-. igh Soroo. 0¥
1982; Daymont and Rumberger 1982; Kang and Bishop 1964}, although this is often
due to greater annual employment and not higher wage retes (Kang and Bishep).
Given the evidence, it is clear that the initial school-to-work transition
period can be overemphasized in termg of the impact of academic ability.
Nevertheless, the transition period is an inportant stage in the life cycle and
worthy of investigation on its own. It is also important that a consistent
menu of ‘ariables be used when studying two different time periods, as is done
in the present analysirs In this way, time period differences can oe

established without concern apout variable differences and meastrement

discrepancies.

school argue that many students cannot be motivated by a sole reliance on
academic courses. These students have no interest in attending an institution
of higher education, and are more prone tc leave high school before receivinc u
diploma. For this type of student, vocational courses are meant to increase
interest in school, reduce discipline problems caused by boredom or antagonism
toward the school, and prepare the student with some marketable skills.

Critics of vocational courses argue that the increased reliance wn
vocational training sacrifices the basic cognitive skill development of
academic courses. According to these experts, the tradeoff of market skills
for basic cognitivs skills has a detrirental effect for the student, at least
later in life.

In the present analysis, the number of vocctional hours taken in h.un

school is included to test the impact of vocational training on the school-to-

' Vocational preparation, Advccates of vocational preparation while in high

work transition, No attempt is made to find a longer term impact. Also

R:riC 15
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i. The Data 7" o

Two different data sets are employed in this study to analyze any pois.
differences over two distinct time periods, 1972-73 and 1980-81., Neariy
identical information is available in both sets of data, and both are
longitudinal in nature. The samples permit the analysis of a similarly 2agec
cohort-—high school seriors in 1972 and seniors in 1980—-as they complete the
initial transition from high school to work.

The National Longitudinal Survey of the High School Class of 1972 (NLSHHS)
consists of information on over 22,000 high school seniors surveyed in 1972,
with follow-up surveys available for 1973. 1974, 1976 and 1979, All
ind?- iduals surveyed in 1972 were seniors at the time. The initial survey
provides the information on the individual’s high school proarams and
activities, while the remainder of the dava is taken from the 1973 follow-up
survey. In the 1975 follow-up, data are available for the individual's
employment and educational histories as of October 1973, approximately 16
months after high school completion, as well as retrospective information
starting in October 1972, about 4 months after high school completion.

The High School and Beyond (HSB) data base consists of longitucdinal
ctservations of over 60,000 sophomores and seniors surveyed in 1980 with
follow -up strveys conducted for 1982 and 1984. Approximately hatf of the
individuals surveyed were sophomores and half were seniors at the time of the
initial 1980 survey. Our analysis is limited to those individuals who wetr¢
senicrs to provide comparability with the NLSHS data set. Variables pertaining
to the individual's high school programs and activities are constructed rrom
the initial 1980 survey instrument. The remainder of the data is taken fron
+he: 1982 follow-up survey which provides employment and educatioual histories

in 1982 as well as retrospective information pertaining to 1981,

17
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7. Sample Selectirn

As we are primariiv interested in an individual's lzwr marker erperier.:
inoLhe grhool-te-w .tk transition period, individualcs who attend schwr: £
time after high school or who are engaged in active military service ..
excluded from the sample, The full-time student exclusion limite the camplic
cize greatly because a large propnortion of high schocl graduates in the zu
<iata bases choose to continue their education full tiwe., The sampie sices,
rowever, are still quite large so the statistical analysis is not hindered.
The sample does include individuals who enroll in an institut.on of higher
education part time or who enlist 1n the military reserve. The samples arc
further stratified by sex to examine if tlie various determinants of the scrhocl-
“o-werk transition are different for males and females.

The complete list of varianles pertinent to this study and the:ir

description is contained in Table 1. Table 2 contains the mean values {or all
P

<

ariables in the MLSHS sample of youny workers, and .able 3 provides the rean:
for the HSR sample. The three measures of labor market success chosen for this

roject are wage rates in the transition period, the employment rate durinc the

ge]

perind and annual income, Tnformation on wages are provided for the beginnin:
of the transition period (WPHO) and approximately a year and a haif after hig-
schocl (WPH1). In the NLSHS, the average starting wage for males rises frouo.
$2.44 per hour initially to $2.97 one year later.? The correspending wiis
rates for females are $2.01 and $2.31. After eight years of high inflati- .
rates, males in the HSB sample earn a $4.29 starting wage rate whicl risos “-.

$4.93 in a little more than a vyear. For females in the HSB, wages o fro-

¢

h

3.A€ Just out of high school to $4.09 at the end of the period,
Similarly, annval income is less for females thanmales, -0 o i

ferales earn $3,941 while males earn $4,892 during 1973, the first o~ r ==
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to the lower hourly wage rates and part to less months of employment, During
the trarsition period, males in the NISHS are employed 84 percent of the time
and females 82 percent, In the HSE, the employment rates are 80 percent and 63
percent respectively. The low employment rate of females in the HSB explaing
much of the very low annual earnings.

Variables that are expected to explain the labor market experience of the
youtn are alsc listed in the tables under four categories—--personal
characteristics, high school experience, home environment and high school
location. A highlight of important sample differences is provided.

In the NLSHS, a much larger proportion of the samplie has been enrclled
part time in schoel than in the HSB in the year after high schoel. Part of the
explanation may be cnie military enviromment. By 1980, the military is an all-
volunteer servicc while 1972 is rmearing the end of the draft during Vietnam,
Student deferments from the draft may be a partial explanation. Another
explanation is the racial composition of the samples. In ceneral, minorities
enroll in 1institutions of higher education less frequently than white youth;

a0

5

&

the {#8B heavily oversamples racial minorities.
Tnere are no obvious patterns in temms of attitudes except thal males rave
a greater work orientation than females in both samples and less famiiy
orientation., FPemales exhibit a higher self-concept in the HSB and greate:
sense of control (locus of control) in the NLSHS.

Comparing the high school experiences, grade point average (CPAs) atre
higher for females and higher in the 1980 HSB survey. Perhaps the sex
difference is partially cxplained by a somzwhat higher measure of interference
(distractions) for males, It also can be explained by less hours devoted to

homework and more hours spent working at a job for males., In spite of these

19
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cifferences,

ove made that the higher GPAs in the HSE are Goe fo jrade inflat .
“tandardized test soores are #r in the HSB (with no obviouz sex differ .o

wd hoars devoted to studvine declined substantially betwcen 1372 ang 1¢ .7
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in terms of course content, the NLSHS sample reporta s1ic" .
acaderic credit hours taken by the students and substantially more vocationa’®

hocre than found in the HSR, Females are somewhat more vocational 1 ly oriented

than maies in the NLSHS and slightly 1e5s 50 1n the HSB., Studert & in the BgR

areé more prone to take leadership positions in extracurricular activities, and
“cre likely to have particivated ir 3 cooperative vocat:onal progran, Upward
Bound or Talent Search,

The only other significant difference hetween gamples are thet females
enc to be married more often in both samples; and the HSB is mor neavily

popilated in the rural and suburoan areas.

3. Pegression Results

In this section of the study, the reLults of maltivariate reqross1on
analysis is presented. Separate regressions are run for males and femaies an.

for the NLSHS and HSB samples., Tn Tables 4 o 11, ordinary least squarc:
ocfficients are reported for the three 1 bour market outcomes in the transition
reriod—wage rates, annual eamings and erpioyment, An asterisk is placed b
rhe coefficient to indicate that the variables is significantly diffurent fren

7ero based on a one-tail t-test at the 90 percent confidence level, i;

S

seneral, the results are very mixed, making ic difficult to draw many stUeno
sonelusions.,
working during schocel. Tre numher of hours that a student works in t

“fnior year ot high school generally has S0sitive impact on labor marker

performances. This is particularly true for the Ligh schnol class -0 1980
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For the _lass of 1977, thore 13 no otatistical:y lioniiicant <iicdh o 2.77ell

the earlyv wage rate ¢r *+he later wage rate, ot tre a203loyment rate s
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Quite perversely, however, female earnings drop by $61.

In the HSB, male and female wage rates are increased py .2 percent to .3
percent for every extra hour of work during the senior year. Employment rates
rise ratner sharply and annual earnings in 1981 increase $70 and $57 for males
and females respectively.

The number cf hours worked by a senior is one of the most reliabile
credictors of a successful transition from school-to--work. Time devoted to
sther activities, including homework and extracurricular activities do not have
as consistent an impact on the early lapor market performance variables.
However, it may be that the impact of high school work is not vary durable.
The wage advantage of working students may decay in later years as the
nonworking students gain labor market experience of their own.

attitude traits. The effect of attitudes on labor market success, as
measured py test scores administered in high school, are quite mixed. Locus of
control is usually positive and statistically significant--a feeling of control
over one's destiny tends to cause more favora' .e labor market outcomes in terms
of wages, employment and earnings. This is particularly true of the HSB
sarple. There is no obvious sex differences. A favorable attitude towards
work also is most often positive, but is statistically significant in onlv iour
cases at the 20 percent confidence level. No clear differences exist across
time periods or sex groups, Quite perversely, a greater feeling of self-
concept always has a negative effect on wage rates, and often negatively

influences earnings and employment. No obvious explanation is available.
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and family give irconsistent resaste,  Statistical significance s aeneral b
1ow and the signs on the coefficients switch randomly, This ic not entirel:
zurprising be.ause these lather two sttitudes clearly are lees pertinent rn nhe
employer,

Attitudes of young workers zre considered very important to the enploye:
i the hiring process according to the studies discussed above, These results
ruldly support this notion in temms of work attitudes and locus of control; but
strangely, a positive feeling of self-concept leads to lesser success in the
iabor market during the first year of work following high school. Employers do
not seem to be any more or less reliant on these actitudes in the early 1980s
compared to the 1970s; nor are there any apparent differences for the sex
Qroups.

It is hypothesized apove that higher iacome &nd educational attainment of
the parents may lead to a more successful transition from school to work
because the student may present himself/herself better in the interview.
Higher family income does have a reasonably consistent positive impact on the
“hree measures of work success. However, the statistical significance of the
pvarent’s educational attainment is much less than income and the coefficients
are often wrongly signed. It is entirely possible that the fatner's eduction
is highly corrolated with mother's education, leading to multicollinearity
vroblems in the statistical procedure, Thir problem tends to cause unreliablc
estimates of the coefficients.

Ancther attitude is related to the student's self-discipline. The number
of hours the student spends doing homework und the d~gree to which the student
encounters distractions are included in the regressic model for this purpose.
These particular characteristics are difficnlt to detect for the interviewer,
but 1f detectable, the traits may provide considerable information apout the

individual,




Again the results are inconsistent, The number of NOLLS S1ent STudyin od

positive only half the time (primarily for wage rates) and statisticalils
significant only cne of these times. The measure of interference is correctly
signed (negative) only nine times, but is statistically significant in four of
these cases. There is very little evidence that study intensity alone pays
large dividends in the early transition period. Two caveats seem relevant.
self-discipline may not be observable to employers until more work experience
is gained, at which time it is rewarded w " emplcyment stability and higher
wages. Secondly, study intensity may be of lected in the student's academic
achievement, and the payoff may occur thro 1 observable achievement measures,
Attention is now turned co measures of academic achievement.

Academic record. A wide array of variables that measure the student's
academic record are included in this study--the high school grade point
average, the receipt of a diploma, the number of academic credit hours
completed, and scores on three achievement tests for matn, reading and
vocabulary. Ig academic achievement rewarded in the first year of work
experience following high school? Has there been a change in emphasis on
academic records in the last decade because of difficulty in receiving tinely
high school records of the student?

There is some support that the high school academic record influences
labor market outcomes. There is no evidence that the emphasis on academic
achievement has changed between 1972 and 1980. Graauation from high scheo]
almost always has a positive effect on wages, employment and earnings, although
statistical significance is achieved at the 90 percent level only twice.
Likewise, higher GPAs tend to imprcve the rewards to work. Annual earnings are
always increased. However, the starting wage immediately after high school

Joes not ceem to be strongly related to the student's GPA, and in fact is
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1rar the problems discussed earlier about delavs in receiving transcriots from
hiah schools may be a deterent for using official academic records for the
meginning worker, The success that students with higher GPAs achieve in the
later stages of the transition vear (wages a year and a kalf following high
schoul and annual earnings) apparently manifests itself through the
individual's work and training efforts. For females, the rewards are received
i terms of both wage rates and employment. Males inprove only through higher
sacges—-there is no statistically significant effect of GPAs on employment
rates.? Pemales may benefit more from their high school success because their
work tends to require more cognitive abilities while non-college attending
~aies accept manual work more often,

The standardized test scores tend to be mildly positively related to labor
~arket success, However, with the exception of the results for the empleoyment
rates for the 1980 class, there is little consistency or statistical
s<ignificance. Since these tests are not made available to employers, again,
any effect the* they may have on labor marxet outcomes will occur only at a
Jarter point in the life cycle as the workers display their cognitive abilities
“= the erployer,

A review of the academic variables to this point give some indication that

rack -to~basics approach in eduction could improve the transition from school
tv work., However, the last variable in this set is paradoxical. As students
nerease the number of credit hours in academical ly criented occurses, all three
Teasures of labor market success--wages, employment and earnings—-usually
icclire. Females seem te be most adversely affected, A hizh level of
~rotistical significance is achieved in only three of the cazes: neverthelowns,
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YVOoCoavidnal prevaration. A reor1entelion TewelGd 4ol L el oLtnTe ro L
may not provide as large a benefit to young workers as 15 otven consent red,

The results on the variable measuring the nunoer of vocational hours contirme
this. An increase in vocationally oriented courses generally leaas to better
wages, employment and earnings. Statistical significance guite often is
strong., An exception to this is the male cohort from the 1972 class. The
coefficients on vocational hours for this group is always negative, although
statistical significance is low. Apparently the vocational programs for males
have improved dramatically since 1972, Quite obviously, these results give
reason for further analysis before the secondary school system is drastically

e

Ui

redesigned. At least during the early transition period, vocational cour
work improves the success rate for young workers.

Similar evidence is provided by participation in a cooperative vocaticnal
program, although the evidence is not quilte as convincing. Positive effects
are very convincing for the high school class of 1872 for all three lzbor
market outcomes, In contrast, the class of 1980 has lower wages and employmenc
rates after participating in a cooperative vocational procgram. For mal#s
particularly, the effect is rather strong and statistically significant. The
et fect on earnings is positive but is not statistically significant. Furtber
investigation is warranted here., An apparently successful program nac
deteriorated badly in less than ten years, and researcheis should exarine the

reasons for the recent failures.

Other high school experiences., The final variables of interest in tnic
study involve participation in extracurracular activity, the Upward Bounu or

Talent Search programs, and CETA {(Class of 1280 onlytﬁ Generally, the results
are quite weak, Statistical significance is low and coerficients exhibit sue
random sign changes. Taking a leadership role in an extracurricular activity

tends to have a positive labor market effect for males and negative for

29
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V. SUMMARY AND QONCLOSTIONS

The focus of this study 1s the analysis of Chw Tiinoiiioh foo our —ow
to work. In particular, the effects of the student's high school experiences
are investigated. A very rich menu of variables representing the high school
experience is included in multivariate regression models of the initial work
experiences, For simplicity, the success/failure of the transition to woik 1s
defined by easily observed labor market outcomes--the wage rate, employment
rate and annual earnings of the individual in the first year and a half
following the completion of high school.

The study also analyzes the trends in the relationshi: between high schocl
experiences and the transition variables. The labor market success of vound
workers has declined steadily for twernciy years. If the trend is due to high
school conditions, the compa-isnn in this study shoald detect the problems.
For purposes of investigating the trends, two separate longitudinal cohorts are
studied using identical regression models with nearly identica® variables.
Data for the high schocl senior class »f 1980 are collected from the Figb
School and Beyond Survey, and compared to the class of 1972, collected from the
National Longitudinal Survey of the High 3chool Class of 1972.

The studv is particularly relevant at thi- :ime because the nation is
embarked on & serious reevaluation of its school systems, A back-to-basics
movement for secondary educaticn is a popular remedy for the probiems
encountered by young workers in their initial Yabor market experiences. A call
for more academic work in math and language development concurrent with a
deempnasis of direct vocational training is often recommended. More homework,
discipline and genera'! diligence applied to study habits arce also recommenie..

To test these propositions, variables that represent the academic nature of the

27
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course work and the indivridual student's study havirs are anolwiisd in the
regression models.

The findings in general are not conclusive., With regard to any trerds, no
clear evidence is found that the high school academic experience has led the
decline in labor market experiences. Two contrasting trends in vocational
training, however, are detected. For males, the vocational programs offered in
high schools seem to have improved dramatically betweer. 1972 and 1980.
Conversely, the cooperative vocational programs that are successful for the
class of 1972 no longer function well by 1980C.

Contrasting results are found for the contention that b:tter academic
preparation eases the transition from school to work. Only weak evidence is
found in support of the notion that better disciplined study habits improve
1ahor market outcomes, In fact, hours spent on a job during the senior year in
high school are very important for the early work experiences of youth. On the
other hand, a better academic record does pay dividends—-higher GPAs and 2
diploma are denerally rewarded in the labor rarket.

In sharp contrast, a Jreater emphasis on academic credit hours
corsistently iz related negatively to waue ratecs, employment and earnings in
the first year following hich school for both the 1972 and 1980 classes.
Likewise, vocational courses seem to have a positive payoff, particularly for
the class of 1980. Certainly, these findings indicate that caution is
warranted before the high school cuiricula is reoriented to academic studies.

Mixed results are found for other veriables of interest such as attitude
development, achievement tests and pa~ticipation in extracurricular activities.
Again, no obvious time trerd is apparent.

Thig study has limited the analysis to t' < very early stages of the

school-to-work transition. Obviously, a caveat is pertinent because of this
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restriction., Other studies indicate that
greater degree as the worker matures,

policymakers should balance the benefits

e yeiewren erb g ey n o e
Geaderic acnrevenEnL 1o ey

In such an event, Students ana

of the long-term gains to acacewic

success with the apparent short-term rewards for vocational training. Soxe

middle ground may be optimal,

1980 cohorts should be attempted to co

Further side-by-side analysis of the 1972 anc

nstruct a longitudinal view of the

transition process. Other labor market characteristics also may be rejievant in

measuring the success of an academ

ic versus vocational curricuila,

Characteristics such as job satisfaction, potent.=l for job advancement anc

working conditions also should be analyzed.

29
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“Offic.al transcriprs are important because self-reporcing oy anr cosr
1s particularly unreliable if no official follow-up 1S nade.

ial
“Tables 2 and 3 report the logarithm of wages because “he waye model 12
Joglinear in the next section,

3Recall that the samples consist of high school seniors who did not attemd
college full time. Generalization. ~uld not be extended to the college-going
population,

4Because the statistical significance of the coefficients are not
uniformly high, comparison of the point estimates of the coefficients are very
unreliable, Comparison of magnitude differences across time pericds and sex
groupings is not advised in this case.

5All other variables in the regressions that are not discussed are
included as control variables, but are not related to the policy issues raised
in this stuay.




REFERFNCES

ishop, John. Preparing Youth for Employment. Columpus: The datienc. cains
for Research in Vocational Education, The Ohic Scate uaiversity, 1355

-

Blakemore, A. E., and Low, S.2. "The High School Dropout Decision and Itz Wage
Consequences." Economics of Education Review, Vol. 3, No. 2, 1984, pp.
111-119.

Daymont, T.N., and Rumberger, R#W. "The Impact of High School Curriculum on
the Earnings and Employability of Youth.," In Job Training for Youth,
edited by R. Taylor, H. Rosen, and F. Pratzner. Columbus: The National
Center for Research in Vocational Education, The Ohio State University,

1982.

Gardner, John A, Influence of High School Curriculum on Determinants of Labor
Market Experience. Columbus: The National Center for Research in
Vocational Education, The Ohio State University, 1982.

Hause, J.C. "Ability and Schooling as Determinants of Lifetime Earnings, or If
You're So Smart, Why Aren't You Rich?" 1In Education, Income. and Human
Behavior, edited by F. T. Juster. New York: McGraw-Hill, 1975.

Hauser, Robert M. and Daymont, Thomas M. "Schooling, Ability and Earnings:
Cross-Sectional Evidence 8-14 Years After High School Graduation.”

Socioloay of Education 50 (July 1977):182-206.

Hill, CR. "Capacities, Opportunities and Bducational Investments: The Case of
the High School Dropout," Review of Economics and Statistics, 61, 1979,
pp. 9-20,

Hollenbeck, Kevin. Hiring Decisions: An Analysis of Columbus Employer

Assessments of Youthful Job Applicants. Final technical report prepared
for the National Institute of Education. Columbus: The National Center for

Research in Vocational BEducation, The Ohio State University, 1984,

Kang, Suk. "Time Profile of Youths' Labor Market Outcomes: An Analysis of High
School and Beyond Data.” In High School Preparation for Employment, pp.
95-135. Columbus: The National Center for Research in Vocational
Education, The Ohio State University, 1984.

Kang, Suk, and Bishop, John. "The Effects of Curriculum on the Non-College
Bound Youths' Labor Market Outcomes.” 1In High School Preparation for
Employment, pp. 55-93. Columbus: The National Center for Research in
Vocational Education, The Ohio State University, 1984.

Meyer, R. "Job Training in the Schools." In Job Training for Youth, edited by
R. Taylor, H. Rosen, and F, Pratzrer. Columbus: The National Center for
Research in Vocational Education, The Ohio State University, 1982.

Meyer, R. H., and Wise, D. A. "High School Preparation and Early Labor Force
Experience." In The Youth Labor Market Problem, edited by R. B. Freeman
and D. A. Wise, pp. 277-347. Chicago: University of Chicago Press, 1982.

31




Miguel, Richard J.; weber, James M.; Chiteji, Lisa S.; and Foulk, Robert C.
Youth's Perceptions of Employer Hiring and Disciplinary Standacds.
Columbus: The National Center for Research in Vocational Educaticn, The
Ohio State University, 1982,

National Commission on Excellence in Education, A Nation At Risk. A report to
the Nation and the Secretary of Education. Washington, D,C.: The
National Commission on Excellence in Educatinn, U.S. Department of
Education, April 1983,

Peterson, Robert M. School Priorities: A View from the Workplace. San
Francisco: Far West Laboratory for Educational Research and Development,
1983,

Richards, E.L. Perceptions of the Preparation A Youth for Work: Report of A
Three-State Survey. Philadelphia: Research for Better Schools, 1980.

Stephenscn, Jr., S.P. In-School Work and Early Post-School Labor Market
Dynamics, University Park: The Pennsylvania State University, July 1980.

» "The Short-Run Consequences of Work Experience While in School."

In Expanding Employment Opportunities for Disadvantaged Youth.
Washington, D.C.: National Commission on Employment Policy, 1979.

Taubman, P., and Wales, T, "Education as an Investment and a Screening
sevice.," In Bducation, Income, and Human Rehavior, <ditad by I.T. Juster,
New York: McGraw-Hill, 1975.




Depencent Variables

WPHO ;s

. q
wWeHL s

EARD

OO
A

o B
HraY

[N

' TOCUS:

ERIC

YAFullToxt Provided by ERIC

Iogarithm of the indiviuual'c nyorl o= 0 v o T

school completiorn.

Logarithm of the individual's nOuriy Wiz rol@ ZoproXLic Dol o 000
followino high school completicn.

Yearly eamings of the individual in the (e2r £67.0W1DG 5lgn Schoui.

.ue fraction of monthe worked by the sniividaal in the wear [oliowing

high school.
Characteristics

Self concept composite - includes individual's feelings aboat sc_ 7,
self worth, ability to Jdo things and self-sacisfaction (normalized).

tocus of control composite - includes indiviausl's feelings about I.uck
versus hard work, trying to get ahead, planning, and accepting things
as they are (normalized).

work composite - includes individual's feelings about uportance of
teing successful in work, money and steady work (normalized).

Cormunity composite - includes individual's feelings about importance
of being a leader 1in the communi*ty, 3iving children bettc
cpportunities and working to correct social problems (normalized).

)
o

Family composite - includes individual's feelings about importancc of
finding a good marriage, living close to parents an? getting away Lron
wresent community {normalized) .

X variable equal to one if the 1n w0l pOllCLiel 2 Londid oL Lo

vhe namber of siblings of the indiviacal.

4]

v
[N
N

o

A variahlie equal to oune if the rndivicas.
nthervise.

A variable equal to one if the inaividual 1z slack and zere ctherwisi,
A variable equal to one if the individual is a part-time student one
vear after high school and zero otherwisze. Individvals who have

cengaged 1n full-time school at any time after completion of i1, .
wchool are excluded from the sample.

J3




TARLE | (et}

A variavle equal to one if the individual ic in the military reserves
one year afcer high school and zero otherwise. Individuals who have
been on active military duty at iny time after completion of hign
school are excluded from the sample.

The individual's age. Due co the extreme homogeneity of ages in the
NLSHS sample, this variable is used only in the HSB data set.

Hign School Experience

IND:

H5T"Ds:

CRAD:

L4 Ly F
MATHS:

VICS

REMDS:

LEADER:

COVIOC:

A measure of the degree of interference faced by the individual in
high school, INT equals 4 if the individual had substantial
difficulty in adjusting to high school routine or had substantial
difficulty due to poor study habits. INT equals 3 if the individual
had substantial difficulty with either factor and moderate difficulty
with the other, 1INT equals 2 if the individual had substantial
difficulty with either factor and no difficulty with the other or if
the individual had moderate difficulty with both factors. INT equals
1 if the individual had moderate difficulty with either factor and nc
difficulty with the other. INT equals 0 if the individual had no
difficulty with either factor.

The individual's High School Grade Point Average measured on a 100~
point scale.

Hours per week devoted to a job during the individual's senicr year of
high school.

Hours per week devoted to homework during the individual's senior year
of high school.

A variable equal to one if the individual received a high school
degree or its equivalent and zero otherwise.

Math score the individual received or. a test administered to all
sample participants.

Vocabulary score the individual received on a test administered to all
sample participants.,

Reading score the individual received on a test administered to all
sample participants.

The number of leadership positions the individual held in high school
in athletics, cheerleading, band, hobby clubs, honor clubs, student
newspapers, subject clubs, student government and vocational education
extracurricular activities.

2 variable equal to one if the individual participated in a

cooperative vocational education or work study program in high school
and zero otherwise.

34
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A ullToxt Provided by ERIC

JrTals

CETA:

ACHR:

VOCHR:

TARLE 1 (cont.)

A variaple equal to one 1f the indiviaual participabew ur s o who
pound or Talent Search program in high school and zero otherwize.
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program in high school and zero otnerwise. CETA programs were not
funded at the time of the NLSHS survey, hence, this varfable is
available only in the HSB.

The number of semesters of academic courses taken by the individual in
high school. ACHE includes courses in mathematics, English, foreign
language, social science and science.

The number of semesters of vocational courses taken by the individual
in high school. VOCHR includes courses in business/office management,
trade/technical and other vocational categories.

Boe Erwirorment

FED:

The number of vears of education completed by the individual's father.

L P Y P T o S L B e e e LR L RS DI B N e
A Lllkss L Wi Y WL AARAA L L

-~ .
“ui oo R O O e AR T e e I Ll

Parental income measured in thousands.

A variable equal to one if the individual's parents' incore 1s
unavailable in the data and zero otherwise.

A variable equal to one if the individual is married one year atter
high scnool and zero otherwise.

A variable equal to one if the individual has one or mo’e chiid
dependents one vear after high school and zero otherwise.

High School Location

RUPAL:

SUBURE :

A variable equal to one if the individual's bigh schooi 15 Lo % LarAaL
environment and zero otherwise.

e hial, ~c~hoe? o -
S Niga ZCROT L L. [

A variable equal to one if tne individual
suburban environment and zero otherwise.

With the NLSHS Data

NE:
~ -

A variable equal to one it the individual's nigh scnool 15 i vhne
North Eust region and zero otherwise.

A variable equal to one if the individual's high school is in the
North Central region and zero otherwise.

iz the

b
[

A variable equal to one if the individual's high school
Southern region and zero otherwise.



TAWE 1 {cont.)
With the HSB Data

NE: A variable equal to one if the individual's ru i schonl 1z n ~he Jew
England Census Region and zero otherwise.

SA: A variable equal to one if the iidividual's high school 12 in wLhe
South Atlantic Census Region and zero otherwise.

ESC: A variable equal to one if the individual's high schwol is in the East
South Central Census Region and zero otherwise.

WsCs A variable equal to one if the ind-vidual's high school 1is in the West
South Central Census Region and zero otherwise.

ENC: A variable equal tc one if the individual's high school is in the East
North Central Census Region and zero otherwise.

WHC: A variable equal to one if the individual's high school is in the West
North Central Census Region and zero otherwise.

MOUNT: A variable equal to one if the individual's high schecol iz in the
Mountain Census Region and zero otherwise.

PAC: A variable equal to one if the individual's high school is in the
Pacific Census Region ard zero othorwise,




TRRLE 2

Pependent Yariabies Male

WPHO .
WPH1 1

ZARN 3892,
P )

Perscnal Characteristive

SELF ~. 000
LOCUS -~ 056
WORK 092
oo 006
FAM ~-.028
HCAP 012
SIB 2,921
HISP .040
BLACK 133
STU D3
RESRV 022

INT 1.3
HE5GPA 7173
HIOB 16.427
HSTUD 3
GRAD .99C
MATHS 49,652
READS 48,358
VOCS 48,963
LEADER .30%
covoC .106
UPTAL L0227
ACHR 5,407
VOCHR 5.955

Home Environunut

FED 11.637
MED 11.622
PINC 9,677
INCNA .146
MS 4]
KIibS 057

A7
-.003
026
009
2,231
0582

. 140
402
L002
W97
77 AR
13,655
4,645

.991
48.164
50.1C5
49,769

347

L132
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9.14/3

J.
5,240
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TARLE 3

MiEANS FOR HSR 1A

Dependent Vapigbies Male

WPHO
WPH1
EMP

Thy o~

D WO Ul
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HJOB
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MATHS
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VOCHR
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Home Envainous..n

FED 12,194
MFD 2.076
PINC 19,214
TNCNA ,098
M5 104
Kihs 051
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igh School lecatin Male

w1

4

¥

L
4

b

RURAL .321 .289
SUBURB L4183 408
NE .038 040
SA 180 203
ESC 059 055
WsC 166 158

ENC 159 158
WNC .58 49
MOUNT SO0 L0685
PAC L145 145

~




TABLE 4

INITIAL POST HIGH SCHOOL WAGES ~ NLSHS OATA

Dependent Variable = WPHO

Personal vharacteristics

SLLF
1OCUS
WORK
oMM
FAM
HCAP
SIB
HISP
BLACK
STU
RESRV

TNT
HSGPA
HJOB
HSTUD
GRAD
MATHS
READS
VoCs
LEADER
aovoc
UPTAL
ACHR
VOCHR

PED
MED
PINC
INCNA
MS
K1iDS

Male

-.042
071
036

-.004

-.093*
.083
.000
.350%

-.021
.027
.165

L042*
- .06
001
006
L276%
001
.003
002
042
.0¢2
~.050
003
~-,003

-, 003
007
BRI
J60%
D67

=051

Fetpae

-.063*
020
W15
001
023

-.058

005

.046

-.024

008

~.238

-.007
-.000
.000
-.0060
A7
.00¢
-.001
.C00
-.026
.0B3*
-.037
~.003
L0035
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THELE 4 (Cont.:

gigh School Location ¥ale
RURAL -,003
SUBURB -.035
NE -.024
NC 013
S -,081
CONSTANT 436
Sgnple Size 332

R 127

*Denotes significance at a 10% level or better; oro-tail

L
‘o

temmas

-.076%
068*
‘1;}‘9*
034
072
.588%

hsd
(9]
e

!
027




TABLE 5

INITIAL POST HIGH SCHOOL wWAH: - L.
spendent Vaciablie = Wit .

SELF -.032*% ~.001
LOCUS 009 ~.01%
WORK ~.012 -,001
COMM -.003 -.006
FAM .

HCAP 271 -.014
SIB .

HISP .094* ~.014
BLACK L052% .018
AGE .082* -.036%
STU .034 .00%
RESRY 207 -.008

{
(e}
98]
0

*

¢
o
,,._.a
3]

|
o
bt
ot
*
1
s
o
b
%)
o

!

wigh School Dxpeyience

INT -.005 T
HSGPA ~ .00 000
HJOB LG02* 002+
HSTUD LO11% .005
GRAD -.112 .048
MATHS -.000 -.002
READS .001 -.000
VOCS 001 -.000
LEADER .009 L0017
CovoC ~-.0%3% -.020
UPTAL 083 -.015
CETA 017 -.023
ACHR Nt -.007
VOCHR LJ0E Rl

i

i

Hoe Enyvironsell

FED - U7 .01
MED - 007 Ui
PINC L005%* LO02*
INCNA 027 .02
MS 053 L043%
KIDE =025 09e




Hagh School Locaticn

RURAL
SUBRURB
NE

SA

ESC
WsC
ENC
WNC
MOUNT
PAC
CONSTANT

Sample Size
ggfp

TACLE 5 {Cont. )

*Denctes significance

at a 10% level

Yale

L063%
050*
-.055
-.113*
-.054
036
-.096*
-.045
.024
~-.033
<323

{
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TABLE 6

ONE YEAR POST HIGH SCHOOL. WAGES - NLSHS DATA
Dependent Variable = WF{l

Personal Characteristics Male femals
SELF -.073% ~.061%
LOCUS .017 -,022
WORK .079% .094%
QoMM ~,093% .010
FAM -,089% -.001
HCAP 112 -.058
SIB .011 .003
HISP .188% .048
BLACK J114% ,085%
STU .000 .020
RESRV -.144 -.007

High School Eyperisoce

INT ~ . D29* ~-,023
HSGPA .002 -.001
HJOB .001 .002
HSTUD 004 .006
GRAD .252 .210
MATHS -.000 .009
READS .003 -.G02
VOCS -.000 .004*
LEADER L064% -.023
covoc .083 .068
UPTAL -.044 <114
ACHR ,002 ~.010%
VOCHR -.002 L007*

Home Envirtieiis

FED -.007 -.001
MED .018* -.002
PINC .£03 .00g*
INCKA .028 .056
MS L278% -072%
KIDS -.095% -,003

45




rﬂ'ﬁﬂ—

TAHE 6 {Cont,;

High Sehoel Legotin Male RERE IS

RURAL ~.005 L ek
SUBURB ~.030 017
: J1G1* HEE
NC 054 -.037
S -.060 060
QONSTANT 456 4567
Sgmple Size 405 458

R ]38 <139

b

*Denotes significance at a 10+ level or better; one-tail “~+test,
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TABLE 7

(NE YEAR POST HIGH SCHOOL WAGES -
Dependent. Variable =

I
LE Y

HER TWITA

1L

Personal Characteristics

SELF
LOCUS
WORK
coMM
FAM
HCAP
SIB
HISP
BLACK
AGE
STU
RESRV

High Scnwol Experience

IN.
HSGPA
HJ0B
HSTUD
GRAD
MATHS
READS
VXS
LEADER
covoC
UPTAL
CETA
ACHR
VOCHR

3 N e - Rt =Y
Home Knvironnens

FED
MED
PINC
INCNA
MS
KIDS

i

l

Male

O41*
G517
001
.018
.012
.083
.004
070*
.045
.042%
007
L264%

i
<o
L
ot




Hagh School Louaria ¥ale LulBag

RURAL Ry

g
SUBUR 084+ -.011
NE 019 -.009
Sh ~.091* ~.000

ESC -.036 ~,052

5
R A
P
L) L ]
[av B ww]
~J
w) O
oo
0D ot
I €D

-

*Jenotes significance at a 10% level or betrer; cne~tail t—test,

o
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Aruitoxt provided by Eic:
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TABLE 8
' EARNINGS POST HIGH SCHOOL, - NLSHS DATA
Dependent Variable = EIARN
l Personal Charactecistics Male Female
SELF -7.3 86.7
l LOCUS 47.4 1359.8%
WORK 261.4 -122.1
COoMM 416.2 811.3
l FAM 539.6 ~700.9
HCAP 202.1 455 .0
SIB -186.6 115.1
HISP 3676.2% 1284.1
' BLACK 243.5 -579.2
STU ~7.8 167.2
. RESRV 919,7 511.4
High School Bxperisnce
l INT ~593 6% 1648, 3%
HSGPA 53.1% 47.7
HJOB 31.8% -61.1%
HSTUD -110.2*% -18.0
l GRAD -491.1 5164.1
MATHS 21.5 45,5
READS 25.5 ~56.1
' VoCs -3.2 20.0
LEADER 155.0 ~1334,9%
COVOC 1071.7% -286,7
' UPTAL 2176.2 -1479.1
ACHR ~99.4 45.4
VDCHR -33.9 92.7
' Home LFuviropment
FED -11.3 ~602,3*
' MED 80.3 264.0
PINC 127.0% 286 ,9*
L NCNA 2750 2% 4559 ,5%
' MS 1293.4* -1825,1%
KIDS -1975.6* -1300.9




TABLE 8 (Cunt.!

High Schoel iocation Male Pemale
RURAL 308.9 1644, 5%
SUBURB 98.3 1190.8
NE 1126,7* 2627 .3%
NC 1339,5* 1172.4

S 212.3 2374 .6%
CONCTANT -4402.3 ~13926,7%
Sgmple Size 196 182

R< 220 .235

*Denotes significance at a 10% level or beiter; one-tail t-test.

-r
~ i
Jjo—
e




TARLE 9

EARNINGS POST HIGH SCHOOL WAGES — HSB DATA
Dependent Variable = EARN

Perscnal Characteristics Male Female
SELF -57.7 -418,0%
LOCUS 680.4* 529.6*
WORK -93,9 204,5*%
COMM 30.7 -3.3
FAM 712,7* 238, 2%
HCAP -859,9 117.0
SIB -91.8 -85,7*%
HISP -98,6 30.1
BLACK -44.4 -876,5%
AGE 388.2 -269.5%
STU -418,5 368.6
RESRV 64.8 -128.1

High School Experience

INT
HSGPA
HJOB
HSTUD
GRAD
MATHS
READS
VOCS
LEADER
QovoC
UPTAL
CETA
ACHR
VOCHR

Home Eovioonment

FED
MED
PINC
INCNA
MS
KIDS

265,7*
21.4
69.8%

-30.0

261.1

-34.8*

-11.6
56.0*

-146.8

123,1

=757.1

590.6

~-104.1

309.1*

-72.5
-28.7
67.2%
-650,2
2479,8%
-671.0

60.0
30.5%
57.2%
-13.1
-93.6
29.4%
10.2
-2.8
-11.0
192.5
~-148.6
~38.7
-208,8*%
191.8%

~£6 .0*
~11.2
17.8%
210.9
236.4
-1652.9*



High School Location

RURAL
SUBURRE
NE

SA
ESC
WSC
ENC
WNC
MOUNT
PAC
CONSTANT

sgrple Size

T
I?.b

*Denotes significance

TARLE 9 (Cont.}

Male

868,27
1476 .5*
~1650.2*%
-1169,9%*
-126.3
678.4
-1020.0%*
-1011.2
-703.5
-1349.6*
-3388.5

942

2171

Ferale

-401.4%
463 ,G*
1237 .4*
522.7*
373.2
1112.,59%

4.5
91G.4*
277.6
579.9%

7392.4*

12386

Y%
Q.{_GJL

a 102 Jeve] or petter; one-ball r-tooy |




TABLE 10

PERCENT OF TIME WORKING POST HIGH SCBNE. WAGES — NLSHS DATA
Dependent Variable = EMP

Persopnal —Qhamgtﬁziatigs Male Eamlg

SELF -.020 .002
LOCUS -.005 .011
WORK L072% .009
oMM -.020 -.071*
FAM .032 -.002
HCAP .089 -.036
SIB ~.009* .009*
HISP .081 -.133%
BLACK -.063*% -.033
STU -.022 -.01z
RESRV -.045 .188
Higbh School Experience

INT .004 ~,024%
HSGPA ~.000 .004*
HJOB .003% .002%
HSTUD .002 -.001
GRAD .028 .182%
MATHS .001 -.002
READS .000 .002
VOoCs -.001 ~.007
LEADER .009 .017
CcovoC 011 L065%
UPTAL -.039 .024
ACHR .002 -.002
VOCHR -.003 .001

FED L0060 -.01i*

MED ~.001 -.006

PINC .000 .001

TNCNA -.021 013

M5 .043 -.003

KIDS .022 ~.144*
53

.




TARLE 10 (Cont.)

digh Scbooi logabicn Male
RURAL -,013
SUBURB .003
NE -.009
NC L057%
S .036
OONSTANT L638*
S%mple Size 412

R L1058

*Denotes significance at a 10% level or better;




TABLE 11

PERCENT OF TIME WORKING POST HIGH SCHOOL -~ ASu DRALE
Dependent Variable = EMP

Personal Characteristics Male Lemale

SELF ~.018 ~,032%
LOCUS ,056% .081*
WORK .006 -.004

COMM -.000 .005

FaM .031 013

HCAP .039 .003

SIB ~.004 -.005

HIST .018 .084%
BLACK -, 050% -.110%
AGE .00, -.037%
STU .001 L063%
RESRV .096 -, 281%*
High Sche i Experience

INT 002 .009

HSGPA -.002 003*
HJOB .005* L007*
HSTUD -.010% - 002

GRAD 061 -.037

MATHS .001 L004%
LEADS .002 .003*
VOCS LOG7* 002

LEADER -.,041% .002

QovoC -.011 012

UPTAL .042 ~-.01y

CETA .046 -.046

ACHR -.001 -0 nk
VOCHR 013% LOIR4

Boue Epvircogent

FED -.012% L11*

MED .003 ~ 3%

PINC .004* ~,000

INCNA -,031 -N35

M5 .058 -.060%

KIDS -.032 ~.255%
ib




TARLE 11 (Comt.]
High Schoel Lecatim Male

RURAL
SUBURB
NE

SA

ESC
wWsC
ENC
WNC
MOUNT
PAC
CONSTANT

Sample Size
R.’.

*Denotes significance at a 10% level or better: one-tail t-test.




